
Writing at Eyrescroft
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Our intent

At Eyrescroft Primary School, we believe that all pupils should be able to confidently communicate their 
knowledge, ideas and emotions through their writing. We want pupils to acquire a wide vocabulary, a 
solid understanding of grammar and be able to spell new words by effectively applying the phonic 
knowledge, spelling patterns and rules they learn throughout their time in primary school. We want them 
to write clearly, accurately and coherently, adapting their language and style in and for a range of 
purposes and audiences. 

Children begin in our Early Years working well below what is expected for their age in Literacy.  Many lack 
experience and exposure to the English language which presents a barrier which we are determined to 
overcome. 

As a school, we understand and value the relationship between early reading and writing therefore we 
dedicate daily practice to spelling and using our phonetic knowledge in context, following our SSP. We 
believe that all pupils should be encouraged to take pride in the presentation of their writing, in part by 
developing a good, joined, handwriting style by the time they move to secondary school. We believe that 
all good writers refine and edit their writing over time, so we want children to develop independence in 
being able to identify their own areas for improvement in all pieces of writing, editing their work 
effectively during and after the writing process.
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The National Curriculum
Writing at Eyrescroft Primary School is based on the EYFS Framework and National Curriculum.

The programmes of study for writing in the EYFS Framework and at Key Stages 1 and 2 are:

●  transcription (spelling and handwriting)
●  composition (articulating ideas and structuring them in speech and writing).

It is essential that teaching develops pupils’ competence in these two dimensions. In addition, pupils should be taught how 
to plan, revise and evaluate their writing. These aspects of writing have been incorporated into the programmes of study 
for composition.

Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through knowing 
the relationship between sounds and letters (phonics) and understanding the morphology (word structure) and 
orthography (spelling structure) of words. Effective composition involves forming, articulating and communicating ideas, 
and then organising them coherently for a reader. This requires clarity, awareness of the audience, purpose and context, 
and an increasingly wide knowledge of vocabulary and grammar. Writing also depends on fluent, legible and, eventually, 
speedy handwriting.

Teachers should refer to the National Curriculum English Programme of Study and Appendices when planning for 
writing.
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Spoken language (oracy)
We plan opportunities spoken responses weekly in all classes, 

● allowing children to explain understanding of books and other reading
● preparing and rehearsing ideas before writing
● using the conventions for discussion and debate

This is planned not only in English lessons but throughout the curriculum for 
example discussions in PSHE; collaborating in Art; summarising understanding 
of research in History; and carrying out and refining methods for scientific 
investigation before writing.  Spoken activities are planned to explore and 
develop understanding as well as to present understanding.

Teachers ensure pupils have knowledge of a topic before speaking by 
carefully planning reading; research; teaching and first-hand experiences.
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Spoken language (oracy)
Adults in school support this by:

● modelling and explicitly teaching accurate and clear spoken language and 
listening skills.  The language modelled and expected is age appropriate 
and linked to current learning.

● dictating well-composed sentence structures
● supporting organisation and development of ideas through questioning 

and prompts
● discussing ideas to check understanding and address misconceptions

All pupils are included and invited to take part in spoken language activities.  
This can be supported through small group and 1:1 tasks; picture and video 
prompts; talking tins to record ideas and adults scaffolding talk activities.

Progression in spoken language skills
5

https://docs.google.com/document/d/1fsbnk4CAXfR8Y-upK_3_6ULOfL3TXEfZyCNPKs4ULoY/edit


Working Walls

Working walls are where we record our writing journey.  They evolve 
throughout the unit of writing and include elements from drama, modelled 
texts, grammar, punctuation and spelling.

They are organised so that they support the children’s understanding of a unit 
and recall of different parts of the writing journey.

Teachers and pupils add to the working wall.  

They are for everyone in the classroom.  

Teachers model how to refer to them when completing tasks.
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Planning formats These are completed for each unit and saved in the 
Eyrescroft Staff drive

Medium term overview

                                                                                             

                                                                                             Day to day
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Transcription
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Handwriting

At Eyrescroft Primary School, we follow the whole-school programme Nelson Handwriting. 
This is designed to help all children develop a confident, legible and personal handwriting 
style and meet curriculum expectations. We do this because when children’s writing is legible 
they can communicate their ideas effectively and when their handwriting is fluent, it frees up 
cognitive resources.

Individual letter formation is explicitly modelled and taught by teachers and this progresses 
to joining letters, again modelled and taught by the teacher.  

Teachers model this handwriting in all areas of learning (for example, on whiteboards and in 
written feedback in books)

Handwriting is taught daily across the school.

Children identified as needing further modelling and practice in handwriting, participate in 
smaller group or individual activities to develop these skills.  Some children have shaded 
lined pages in their writing books to support accuracy in letter sizing.

Handwriting expectations remain the same in all areas of children’s written work. 9



Spelling
At Eyrescroft Primary School, we follow Little Wandle Letters and Sounds and Rising Stars Spelling.  
These programmes support us in explicitly teaching spellings and providing pupils with extensive 
opportunities to practise them. 

Phonics is taught daily in EYFS and Year 1, including a write the grapheme/word/sentence 
element as part of the lesson.  

Spelling beyond Year 1 is taught in a one hour session or split into smaller sessions across the 
week, focusing on phonology (sound), orthography (patterns), morphology (relationshp to 
other words e.g. adding prefixes or suffixes to a root word) or statutory word lists.  

● children are explicitly taught these
● given opportunity to practise in school
● and then asked to learn them for homework
● focus graphemes or spellings are then tested weekly

Recorded work from spelling lessons is completed in English writing books.  
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Spelling: teaching strategies explicitly
● Visual strategies: look, say, cover, write, check; Kim’s game (memorising letter 

patterns or words from common exception list)
● Auditory strategies: phonics; over-articulation e.g. Wed - nes - day; syllables 

e.g. clapping in - de - pen - dent; using knowledge of other words e.g. call, ball, 
fall or unhappy, unusual, unpleasant

● Learning a method for remembering the word: mnemonics e.g. rhythm has 
your two hips moving; rules e.g. singular noun ends in -f, plural ends in -ves 
(wolf→wolves)

Spelling is taught and practised explicitly.

11 phoneme frames graphic organiser for morphology
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To ensure transcription development and accuracy
We:
● teach phonics well (using Little Wandle Letters and Sounds), including segmenting for 

spelling.  Know which children are struggling with specific phoneme/grapheme 
correspondences and teach to these gaps.

● ensure that we are teaching handwriting and spelling at several points during the week.
● assess children’s spelling and handwriting against age expectations (NC)  and intervene 

when children have gaps in their knowledge (1:1 or small guided learning groups).
● use dictation to embed basic skills (including spelling), using words which contain taught 

letter-sound correspondances.
● when children’s fluency (basic skills) is holding them back, we focus on these skills and 

have an unrelenting focus on children’s accurate application of the skills they have 
learned.

● some children have shaded lines in their writing books to support their letter sizing and 
formation.  This is a short-term scaffold and removed once the child demonstrates they 
can write their letters of an appropriate size.

13



Composition
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Audience and purpose
The National Curriculum states: Effective composition involves forming, articulating and communicating ideas, 
and then organising them coherently for a reader. This requires clarity, awareness of the audience, purpose and 
context, and an increasingly wide knowledge of vocabulary and grammar.

Audience refers to the reader
Purpose refers to the reason for the writing

Purposes are mapped out in the English overview to ensure range and progression.English curriculum overview

Teachers consider this at their planning stage, making a conscious decision about who the audience and 
purpose are and are clear on how this impacts the vocabulary choice, level of formality etc  They share 
this explicitly with pupils at the start and throughout a journey of writing., so they can communicate and 
organise their writing appropriately with consideration for the reader.

to entertain to inform to persuade to discuss
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Purposes

In Early Years and Key Stage One, the purposes begin with a focus on 
entertaining and informing. developing to include persuading and discussing 
by the end of Key Stage Two..

These are mapped progressionally and delibarately to allow children to 
practise a variety of writing purposes in a variety of contexts.  For example, 
children begin the year by focusing on effective character and/or setting 
descriptions and by the end of the year are expected to write a full narrative 
incorporating these learned elements.  Every year group will write a narrative 
and the National Curriculum expectations will ensure these are progressively 
different.
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The Writing Journey

Pre-stage
Teacher 
planning

Context setting
-drama
-reading
-models
-writer’s toolkit
-vocabulary

During
-discrete grammar
-mini-writes
-drama
-modelling
-vocabulary
-planning

Post-stage
Teacher 
uses 
assessment 
to inform 
next 
journey

End
-independent 
final piece
-editing
-proof-reading
-present to 
audience
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The Writing Journey - Pre-Stage

- September - from Year One upwards, the first two weeks are used as 
consolidation of previous year’s National Curriculum expectations, retrieval and 
re-teaching

- Refer to the long-term map to identify key text or texts for writing and purpose 
for writing

- Complete the medium term overview plan (in Google staff drive) and identify 
National Curriculum content for writing (grammar and punctuation), features, 
and discreet grammar to be taught

- Consider the amount of time needed for each phase of the writing carefully - it 
will take time to do each phase well and each phase must be included

- At the beginning of every half-term (6 times a year), review any new National 
Curriculum content already taught for writing (grammar and punctuation) 
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Planning and prioritising

As a staff, we have looked carefully at the English programs of study and 
identified key objectives which need prioritising.  These often focus around 
having a solid understanding of sentence structure.  We understand that 
teachers may commit to a particular learning focus for a continued period of 
time and return to it often because it  takes time to learn and is essential to 
further learning.

When children have a sound and secure knowledge of word classes and 
sentence structure, they can use them effectively to communicate in writing.  
When they have mastered these, they can manipulate and control them for 
specific purposes and audiences.
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EYFS Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

Express their 
ideas and 
feelings about 
their experiences 
using full 
sentences

Write 
recognisable 
letters, most of 
which are 
correctly formed

Spell words by 
identifying 
sounds in them 
and representing 
the sounds with 
a letter or letters

Spell some common 
exception words

Form lower-case 
letters in the correct 
direction, starting 
and finishing in the 
right place  

Form capital letters

Leave spaces 
between words

Understand what 
constitutes a basic 
sentence

Begin to punctuate 
sentences using a 
capital letter and a 
full stop

Spell all 
common 
exception 
words

Secure 
formation of 
lower and 
upper case 
letters

Understand 
sentence 
types

Use and 
understand 
coordination 
and and 
subordination 
because

Legible neat 
handwriting, 
joining where 
appropriate

Spell common 
homophones

Secure 
understanding 
of sentences 
with more than 
one clause

Begin 
paragraphing

Begin writing 
speech

Legible joined 
handwriting

Secure Y3/4 
spelling list

Secure 
paragraphing

Secure written 
speech

Writing is 
legible, 
fluent and 
at speed

Secure 
spelling 
patterns 
taught to 
this point

Select and 
use 
appropriate 
verb and 
tense 
consistently

Secure use 
of comma 
and inverted 
comma

Writing is 
legible, fluent 
and at speed

Secure Y5/6 
spelling list

Secure 
understanding 
and use of 
range of 
clauses and 
sentence 
types

Secure use of 
punctuation 
taught to this 
point

Prioritised objectives 20



The Writing Journey - Context setting 

- We use drama, reading and researching to set the context and establish 
the audience and purpose for the piece of writing the children will 
complete.

- When writing is based on a longer text, we plan carefully to ensure we 
reach the relevant point so pupils have sufficient knowledge for writing.

- When looking at model texts e.g. a letter, a diary, a report these are 
provided and modelled by the teacher.  This ensures they include all 
relevant GPaS content we expect and key features from our ‘writing 
toolkit’ at the appropriate pitch for our classes.  We explicitly talk through 
decisions made e.g. headings,  layout, word choices, sentence structure to 
develop pupils’ understanding of writer’s choice.
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Drama
At Eyrescroft, we use drama as a teaching tool for writing.  We use it to develop pupils’ understanding 
of reading; to support and develop their ideas for writing; to practise and develop spoken language 
and listening skills; and to develop critical thinking skills.  Drama supports the pupils in articulating and 
communicating their understanding.

When planning a journey of writing, teachers select different drama conventions to 
support the pupils’ understanding and learning.

These conventions can be used at any stage in a lesson or journey and the time taken 
can vary from a short burst to an extended session.
This includes supporting editing, throughout the writing process. A teacher can select a 
key focus, e.g. words describing a character’s reaction to an event and support this by 
hot-seating themselves as that character, pupils then return to their writing to edit.

Language and ideas generated during drama are placed on the working wall.

Glossary of drama conventions
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The Writing Journey - Writer’s toolkit 

- We read different versions of the text type with 
the children and create a ‘writing toolkit’ 
aligned with year group expectations.

- We use these toolkits as a reference point for 
each time we revisit this type of writing e.g. in 
Year 6, we write a non-chronological report on 
Victorians in our Autumn Revolution topic. In 
the Summer, we write a non-chronological 
report in Geography so we pull out the toolkit 
and revisit expectations for this text type.  
(Toolkits are kept electronically on the drive or 
hard copies in our English planning folder). 23



Words to Investigate

Every classroom has a display board dedicated to this.  It is updated regularly, 
with the pupils, as they explore and encounter new and useful vocabulary.

When selecting words to investigate, we choose vocabulary that challenges 
and stretches the child but also so it can be specifically used in their writing for 
impact on the reader.

These words are displayed and revisited often.  This is to ensure the pupils are 
confident in using them when they read and write.  The expectation is that they 
will use them in their spoken and written activities.
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Vocabulary teaching sequence (direct instruction)

1. Read the word aloud.
2. Contextualise the target word within the text.
3. Have the pupils say the word out loud.
4. Provide a student-friendly explanation of the word.
5. Present examples of the word used in contexts different from the immediate 
context.
6. Engage the pupils with a range of activities that get them to interact with the 
word.
7. Pupils repeat the word out loud.
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Vocabulary teaching sequence (example)

1. Teacher says, ‘The word is a verb: sniffed or to sniff.’
2. ‘No thank you,’ sniffed Tisha.
3. The children say, ‘The word is a verb: sniffed or to sniff.’
4. ‘It means to take a breath through our nose loudly.  When you sniff, you 

can hear you breathe through your nose.’
5. The rabbit sniffed the air.  She could smell humans.  I keep sniffing today.  

Perhaps I have a cold coming.  “I’m fed up with you,” sniffed my brother. 
6. Play word games and activities using words in the ‘sniff’ word family.  Find 

synonyms, acronyms.  Explore the word in different ways, e.g., what it 
sounds like, looks like, feels like.

7. The children say, ‘the word is a verb: sniffed or to sniff.’
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The Writing Journey - planning

Planning always involves discussion and opportunities to talk through ideas to 
check they make sense and fit the audience and purpose. 

Planning may be whole class or individual depending on the focus for writing.  
All children have the opportunity to plan for their own writing, increasingly so in 
KS2. These can range from jotted ideas to a more scaffolded structure.

The process of planning for writing is modelled by teachers, explicitly talking 
through their ideas and making use of resources in the room, including the 
working wall.

The working wall supports the planning process, including key elements from 
drama, models read and specific grammar taught.  
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The Writing Journey - during

To build the skills required to complete a final piece at the end of a writing 
journey, teachers plan regular mini-writes. These provide an opportunity for 
pupils to practise the skills learnt.

This may look different depending on the text type e.g. it may be quicker 
building some non-chronilogical skills than building a narrative.

Throughout the writing journey, we return to the audience and purpose, 
including our ‘writng toolkit’ expectations.

Throughout the journey, we are clear about the intention of the task - both 
transcription and composition.
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The Writing Journey - during - modelling

We have carefully selected the texts we read in school to provide high-quality 
models for writing.

During the writing journey, teachers model and think aloud the processes and 
skills a reader and writer use, sharing questions, thoughts and decisions. 

Teachers ensure children have regular opportunities within the sequence to 
practise their grammar and punctuation, including retrieval of previously taught 
skills and re-teaching when identified as necessary. 

Teachers also carefully select models from the pupils’ writing and share these, 
highlighting particular use of grammar, vocabulary or attention to audience and 
purpose.
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Discrete teaching of grammar and punctuation

We use short, focused activities - with whiteboards or in books. 

We teach the skill and then provide several practice activities.  We return to this 
skill periodically to ensure it has been learned.

The grammar is taught in the context of the journey of writing.

Examples are displayed on the working wall.

Test-style questions can be used to check recall of particular skills.

Teachers teach grammar according to identified gaps in prior learning and in 
line with NC expectations for the year group.
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The Writing Journey - editing and redrafting

Editing is in line with the expectations for the cohort.  For example, 
Year 1 have learned to use capital letters for proper nouns, so this is 
the focus for their editing.  Year 6 may look at an opening 
paragraph, considering the use of vocabulary to evoke atmosphere.

Editing is taught and modelled by teachers.  This may be done with 
the whole class, using the teacher’s writing or within guided groups, 
using pupil’s writing.
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The Writing Journey - proof-reading

Proof-reading is checking writing for spelling, grammar and punctuation errors.  
This is a process which is modelled and practised with pupils, according to NC 
expectations.

Strategies to support this:

● Spelling - read the piece backwards, focusing just on spelling.  Pupils always 
have access to word mats and/or dictionaries. They are taught how to use 
these.

● Grammar - read the writing aloud.  The pupil or a partner reads the writing 
aloud, so pupils can hear if it ‘sounds right’.

● Punctuation - focus on one particular piece of punctuation at a time, in 
relation to content that has been taught.
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The Writing Journey - writing independently

● At least once a half-term (minimum 6 times a year), children will write a 
‘published’ piece in their writing assessment book.

● These pieces of writing are assessed by teachers using the TEFAT Writing 
Frameworks. TEFAT writing assessment framework

● These are independent pieces of writing (within the year group 
expectation of independence).

● These will have been edited prior to publishing in their assessment books.
● Teachers feedback to pupils following these tasks and provide targets for 

improvement. These are shared verbally and on bookmarks in writing 
books.
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The Writing Journey - sharing the writing with the 
audience 
Within the journey of writing, we plan an opportunity for pupils to share their writing with 
their intended audience e.g.

EYFS post invitations to their parents

Year 1 record their stories and share with parents 

Year 3 read their stories to Year 1

Year 5 publish their writing in a class book that is shared in the school library

Year 6 hold a debate, presenting their arguments for and against.

Each year group has a display board within the school corridors to share and celebrate their 
writing.  These are changed each term.  Each class leads an assembly and within this pupils 
share examples of their writing with a wider school audience.
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Assessment and moderation

We use TEFAT writing assessment frameworks (which include the Y2 and Y6 TAF).  
These are  for the current year group.  A very small minority of children use small 
step assessment frameworks, in consultation with the SENCo.

Moderation takes place at school, local and national levels.

In school moderation is at half-termly checkpoints

Federated moderation is in the spring and summer term

Trust level is at CP2, 4 and 6

Local Authority moderation in Year 2 and Year 6.  Staff attend LA sessions in the 
summer term if not being officially moderated to ensure accuracy and consistency 
of judgements.
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Marking and feedback

Marking and feedback policy

Hot marking/live feedback is given when possible, especially in sessions 
focusing on transcriptional skills.

Whole class feedback may be used. After looking at all pupils’ writing, teachers 
focus on 4 areas to share with the class.  These are: what worked well; good 
examples from pupils’ books using features/skills taught; one specific area for 
improvement with a short activity to address this; and children identified as  
needing further support/scaffolding.
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Feedback focus bookmarks

Each pupil has a bookmark in their writing book.  On this, teachers record 
specific targets particular to that pupil.  

Targets are selected as a result of assessment carried out by the teacher.

Targets may relate to handwriting, spelling, punctuation or grammar.

Targets are shared with pupils so they understand what they must focus on 
and why it will help them to improve their writing.

37



Writing and the curriculum Eyrescroft English curriculum overview

At Eyrescroft Primary School, we aim for our writing to link to our wider curriculum 
wherever possible, enabling children to make links between their learning in all areas.

Each half term, planned writing opportunities are carefully mapped out.  This allows 
for coverage of different writing purposes and progression in skills as children move 
through the year and up through the school.

These may be linked to a class reading text or another writing stimulus such as an 
animated film. In each case, these relate to the wider curriculum that the children are 
learning about.  For example, Year 2 children write an informative report on 
minibeasts when studying Wiggle and Crawl, and an entertaining narrative, building 
tension in a wintery setting when studying Frozen Kingdoms in Year 6.
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Writing across the curriculum 

● Once per half term, in KS2, produce an extended piece of writing (with 
developing independence) that links to a topic area. 

● This will take 2-3 sessions and should include an element of drafting, editing and 
publishing. 

● It should be linked to a recent type of writing that has been done in English. 
● For example, year 6 write non-chronological reports in Autumn 1, so in Autumn 2, 

they plan to do a non-chronological report in Science.
● In KS1, topic writing may focus on a particular element taught in English e.g. using 

the conjunction because.
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Writing across the curriculum 

This can be fiction and non-fiction 

● diary entry from an explorer, describing their latest expedition
● biography or fact file for an historical figure or scientist
● report based on an historical event or scientific discovery
● persuasive writing promoting a location studied
● setting description based on geography.
● instructional writing for DT
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